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The Context

• Social origin => education => economic and social destinations

• Contextualizing educational and economic mobility trends

• Accessing national visions of progress, social justice, equal 
opportunities and social mobility

• Co-evolution of educational and economic discourses and their 
interdependence

• Five Year Plans & Educational Polices/Plans: 1947 to early 1970s



Unique policy context 

• A new country, new state and a new nation; 

• Creating out of ‘economic wasteland of India’;

• Mass-migration of 12 million across borders;

• Exceptionally large population but the dearth of human resources;

• Acute dependence of external aid bringing in ideas, ideasl and 
ideologies – Harvard Advisory Group and Ford Foundation; 



Formative Stage 

• Pakistan Educational Conference 1947; 

• National Plan of Education Development 1951-57 

• Colombo Plan 1950;

• Pakistan Planning Board 1953;

• Ford Foundation and Harvard Advisory Group 1950s onwards



A New Era of Economic Planning - 1955 onwards 

First Five Year Plan 1955-60; Second Five Year Plan 1960-65; Third Five Year Plan 1965-70

‘Equality does not mean equality of wealth or income. As long as the nature endows us 
with unequal talents and merits, any attempt forcibly to establish an artificial equality is 

bound to fail and produce disastrous consequences for the economy… Inequalities of 
income, insofar as they reflect inequalities of natural talents and of the services actual and 
potential to society, confer a net social benefit and are desirable within reasonable limits. 

They provide the needed incentives to effort, enterprise and the acquisition and 
improvement of skills… (First Five Year Plan, GoP 1955, p.3). [my emphasis].



An elitist and stratified education system  

• Commission on National Education – 1959 

• ‘We have undertaken the task of nation-building at a point in history 
when the development of a sound and progressive economic order 
traditionally demands large numbers of technically-trained people
working under imaginative and forceful leadership’ (GoP 1959, p.246, 
[my emphasis]).



Shifting attitudes and transforming identities

• ‘We did not realise then that the attitudes and habits of a hundred 
years cannot be altered by the scratch of a pen on a document of 
State. Neither did we comprehend fully that progress and patriotism 
reflect to a large degree basic attitudes and values. After the first 
great surged that launched the nation, the magic was gone. Slowly 
the old attitudes that had been absorbed into the bloodstream of the 
nation during past century returned to plague our national life and 
impede our progress. One by one we witnessed the reappearance of 
the old attitudes of passivity, indiscipline, opportunism and 
regionalism.’ (GoP 1959, p.6). 



Counter-hegemonic discourses: Redistribution

• ‘The schools of the first category, which are managed by Government, 
local bodies and private organisations, generally charge very 
moderate fees and, hence, are open to students from all classes of 
the society. English medium schools generally charge high fees and, 
hence, are mostly open to the children of the higher income group. 
The madrassahs, on the other hand, provide educational facilities for 
those who desired to specialise in religious subjects. The three 
categories of schools tend to create different value systems in the 
society and have little in common with each other.’ (GoP 1970, p.155). 
[my emphasis]. 



Conclusion

• Inherent contradictions of the state: accumulation; distribution; 
legitimization;

• Education is part of these contradictions; 


